Pupil premium strategy statement — Great Arley School

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

strategy plan covers (3-year plans are recommended)

Detail Data
Number of pupils in school 107
Proportion (%) of pupil premium eligible pupils 55.14
Academic year/years that our current pupil premium 2025 — 2028

Date this statement was published

24" April 2025

Date on which it will be reviewed April 2026
Statement authorised by P Higham
Pupil premium lead J Keogh
Governor / Trustee lead H Williams
Funding overview

Detail Amount
Pupil premium funding allocation this academic year £67,385
Pupil premium funding carried forward from previous years | £ 0

(enter £0 if not applicable)

Total budget for this academic year £67,385
If your school is an academy in a trust that pools this

funding, state the amount available to your school this

academic year




Part A: Pupil premium strategy plan

Statement of intent

e The Pupil Premium is national funding and is allocated along with the school
budget. The purpose of this funding is to support the most vulnerable pupils in school
with the aim of narrowing the attainment gap and raising the achievement of pupils who
are disadvantaged.

o At Great Arley School we also use this funding to impact on the additional barriers to
learning which our pupils face and support activities, so that there are no inequalities
between any groups of pupils within school.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge

number

1 Insecure social and emotional development for a number of PPG pupils is a
barrier to their progress.

2 Underdeveloped early language skills for some PPG pupils slows acquisition of
reading skills, impacting on academic progress in subsequent years.

3 SEND (Special Educational Needs and Disabilities) related to sensory and
communication difficulties can lead to challenges in learning, social interactions,
and emotional regulation.

4 Maintaining and sustaining excellent school attendance for disadvantaged
pupils is a challenge for some pupils and families.

5 SEND and developmental issues related to attachment issues and Adverse

Childhood Experiences (ACEs) can lead to significant challenges in emotional
regulation, social interactions, and learning.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
Accelerate the social skills and emotional Targeted pupils will interact positively with
development of targeted PPG pupils. peers, having fewer recorded social and

emotional concerns.
PPG pupils’ wellbeing will improve, reporting
that they are happier in school.

pupils.

Improve phonic and literacy skills of PPG PPG pupils will meet or exceed teacher

progress expectations in reading and the gap




between the PPG and not PPG groups will
not widen.

To develop sensory and communication
strategies to overcome barriers to learning for
some PPG pupils.

Autism Progress and Progression Steps data
will evidence the impact of this strategy

Pupil case studies, Personal Learning Goals
(PLGs) and Annual Reviews will evidence
impact.

Sustain/increase attendance rates for pupils
eligible for PPG.

Attendance rates in line with pupils not in the
PPG cohort.

High rates of attendance (95%).
Persistent absence rates remain low (<16%)

Overcome barriers to learning and personal
development for pupils with attachment issues
and those who have had ACEs.

Qualitative data will evidence progress of
pupils in this group, both in terms of
attendance, assessment, personal
development and PLGs.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £1,272 (Teaching and Learning Responsibility)

Activity Evidence that supports this Challenge
approach number(s)
addressed
Develop high quality, The Education Endowment Foundation 2
timetabled, daily phonic (EEF) Toolkit reports that “phonics
and literacy lessons in approaches have been consistently
KS1-4. found to be effective in supporting
younger readers to master the basics of
reading, with an average impact of an
additional four months’ progress.
Research suggests that phonics is
particularly beneficial for younger
learners (4-7-year olds) as they begin to
read.” This would be appropriate for all
our pupils owing to their level of literacy
skill.
Maintain small class The EEF has found that “small group 1-5
sizes in Primary and con- | tuition is effective. Some studies suggest
tinuous, consistent clas- | that greater feedback from the teacher,
ses and supportin KS3. | more sustained engagement in smaller
Maintain a full-time Sen- | groups, or work which is more closely
sory group in KS4. matched to learners’ needs explains this
impact.”




Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £42,995 (Speech and Language Assistant + 18.5 hours of Pupil Support

intervention support)

speech and language
sessions to develop
pupils’ speech and
language skills

recognised as a basic human right(5).
Reducing social and health inequalities
requires a focus on improving
educational outcomes, with
communication skills identified as being
central to success at school(6).
Children’s life chances are linked to
their development in the first 5 years(7),
and some children will need specific

Activity Evidence that supports this Challenge
approach number(s)
addressed
Additional adult support | The EEF Toolkit suggests that 1
for all pupils to respond | “behaviour interventions can produce
dynamically to their large improvements in academic
social, emotional and performance along with a decrease in
mental health concerns | problematic behaviours. Effect sizes are
larger for targeted interventions matched
to specific students with particular needs
or behavioural issues, than for universal
interventions or whole school strategies.”
Additional support for The EEF Toolkit suggests that “Parental | 1,3,4,5
families to respond to and community involvement programmes
issues including are often associated with reported im-
wellbeing and provements in school ethos or discipline
attendance concerns and | so are worth considering as alternatives
to sign-post families to to direct behaviour interventions.”
other organisations as
appropriate We cannot improve attainment for
children if they are not attending school.
NfER briefing for school leaders identifies
addressing attendance as a key step.
Provision of 1:1 and On average, SEL [Social and Emotional 1
small group intervention | Learning] interventions have an identifia-
programmes to develop | ble and valuable impact on attitudes to
pupils’ academic and learning and social relationships in
social and emotional school. They also have an average over-
learning sKkills all impact of four months' additional pro-
gress on attainment. There is extensive
international research in this area ... and
a number of studies have specifically
evaluated the impact on pupils who are
low-attaining or disadvantaged.
Provision of additional The opportunity to communicate is 3




interventions to reach their full
potential(8). SLCN have a knock-on
effect on emotional wellbeing, school
readiness, literacy and school
attainment, putting children at increased
risk of long term consequences such as
poor literacy, mental health problems

and unemployment(9, 10).

5. International Communication Project (ICP). The
Opportunity to Communicate is a Basic Human Right
2014 [Available from:
https://internationalcommunicationproject.com/.

6. Marmot M. Fair Society, Healthy Lives: The Marmot
Review. 2010.

7. Field F. The foundation years: Preventing poor
children becoming poor adults. The report of the
independent review on poverty and life chances. 2010.
8. Allen G. Early intervention: The next steps. 2011.

9. Clegg J. Childhood speech and language difficulties
and later life chances. In: Clegg J and Ginsborg J (eds)
Language and social disadvantage: Theory into
practice, editor. Chichester: John Wiley; 2006. p. 59-
73.

10. Courtenay F, George V, Debbie G, Gillian B, Tony
C, Emily, S, et al,. Language growth in children with
heterogeneous language disorders: a population study.
Journal of Child Psychology and Psychiatry
2017;58(10):1092—-105.

Extract taken from Best Start in Speech, Language and
Communication: Supporting evidence (publishing.ser-

vice.gov.uk)

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £27,698 (Mentoring and Pupil Support Officer)

Wellbeing and
Safeguarding
Professional (WASP)
(HLTA/Mentoring and
Pupil Support Officer 3),
to develop strategies to
overcome barriers to
learning, improve
pupils’ social and
emotional development
and continue to develop
family engagement with
families that find us
hardest to reach.
WASPs (Wellbeing and
Safeguarding
Professionals) are the
Key Person for CLA
(Care of the Local

iour interventions can produce large im-
provements in academic performance
along with a decrease in problematic be-
haviours. Effect sizes are larger for tar-
geted interventions matched to specific
students with particular needs or behav-
ioural issues, than for universal interven-
tions or whole school strategies.”

“Parental and community involvement
programmes are often associated with
reported improvements in school ethos
or discipline so are worth considering as
alternatives to direct behaviour interven-
tions.”

We cannot improve attainment for chil-
dren if they are not attending school.

Activity Evidence that supports this Challenge
approach number(s)
addressed

Develop role of The EEF Toolkit suggests that “behav- 1,3,4,5



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931312/BSSLC_Supporting-evidence.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931312/BSSLC_Supporting-evidence.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931312/BSSLC_Supporting-evidence.pdf

Authority) and PPG+
funding is focused here.

Implement attendance
policy and strategies for
all pupils falling into the
persistent absence
category (i.e. 10%
absence rate).

NfER briefing for school leaders identifies
addressing attendance as a key step.

On average, SEL [Social and Emotional
Learning] interventions have an
identifiable and valuable impact on
attitudes to learning and social
relationships in school. They also have
an average overall impact of four months'
additional progress on attainment. There
is extensive international research in this
area ... and a number of studies have
specifically evaluated the impact on
pupils who are low-attaining or
disadvantaged.

Liaise with parents of
identified pupils that do
not engage in
educational visits, work
experience etc. Offer
discreet and dignified
support.

This is to ensure equality of opportunity
and allow all pupils to benefit from a
broad range of educational experiences
that have a wide range of impact on the
individual including enhancing self-
esteem, promoting positive relationships
and learning new skills.

3,4,5

Total budgeted cost:

£71,965




Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Evaluation of Intended Outcome and Success Criteria

1. Intended Outcome: Accelerate the social skills and emotional development of targeted PPG
pupils.

Success Criteria:

e Targeted pupils will interact positively with peers, having fewer recorded social and
emotional concerns.
e PPG pupils’ wellbeing will improve, reporting that they are happier in school.

Evaluation:

Observations and pupil feedback indicate significant improvements in social interactions and
emotional wellbeing. However, there are some complexities to consider, including an increase in
recorded negative behaviour incidents, which can be attributed to a more complex and higher-need
cohort of children. This data should be interpreted with caution. The success and ongoing efforts
are evident in the following ways:

o Positive Peer Interactions: Observations during group activities and social interactions
reveal that targeted PPG pupils are engaging more positively with their peers. Pupils are
developing healthier relationships and coping mechanisms. Feedback from teachers and
staff highlights the improvement in pupils' ability to collaborate and communicate effectively.

¢ Improved Wellbeing: Younger PPG pupils have reported feeling happier and more content
in school compared to their older counterparts. Surveys with younger pupils show that they
feel happy in school, contributing to their overall sense of wellbeing. However, older pupils
have expressed lower levels of happiness, indicating a need for targeted interventions.

e Addressing Older Pupils' Needs: To address the disparity in wellbeing between younger
and older pupils, we are introducing more choice into the KS4 curriculum. This initiative
aims to provide older pupils with greater autonomy and opportunities to pursue their
interests, thereby enhancing their engagement and satisfaction. The introduction of choice
is expected to improve their emotional development and overall school experience.

e Complex and Higher-Need Cohort: Data shows an increase in recorded negative
behaviour incidents, which can be explained by the more complex and higher-need cohort
of children. This data should be taken with caution, as it reflects the challenges faced by
these pupils and the need for more tailored support. The initiative is continuously adapting
to meet these needs and provide appropriate interventions.

¢ Impact on Emotional Development: The initiative has fostered a supportive environment
that encourages emotional growth. Pupils are more willing to express their feelings and
seek help when needed. This emotional development is evident in their ability to manage
stress, resolve conflicts, and maintain a positive outlook. The observed improvements in
emotional resilience and self-regulation are key indicators of the initiative's success.




Overall, the initiative has effectively accelerated the social skills and emotional development of
targeted PPG pupils, as evidenced by their positive peer interactions, improved wellbeing, and
emotional growth. The introduction of choice into the KS4 curriculum and the consideration of the
complex needs of the cohort are proactive steps to ensure a more inclusive and supportive school
environment for all.

CPOMS Data:
Incidents: Logged in any of these Behaviour categories: Immediate danger of personal injury to
another person, Fighting, Assault, Verbal Threats, Verbal/ Aggressive incident against peers

e Afterdate: Fri 01 April 2022 - Before date: Fri 31 March 2023
e Total incidents: 489

After date: Fri 01 April 2024 - Before date: Fri 31 March 2025
e Total incidents: 532

2. Intended Outcome: Improve phonic and literacy skills of PPG pupils:
Success Criteria:

The gap between the PPG and not PPG groups will close.

Evaluation:

PPG pupils currently outperform not PPG pupils.

Assessment data as of February 2025 shows the following for the subject of Reading:
Average attainment Progression Steps: PPG 5.75; Not PPG 5.61

Mean Progress Progression Steps: PPG 0.43; Not PPG 0.37

3. Intended Outcome: Develop a positive self-image and self-esteem for all PPG pupils so they will
engage consistently with their learning and aspire for their future.

Success Criteria:

e PPG pupils will be observed and report that they have a positive self-image and appropriate
levels of self-esteem.

e Pupils will be able to describe their hopes and aspirations for the future at an age-
appropriate level.

Evaluation:

Observations and pupil feedback indicate significant improvements in self-perception and future
aspirations. This success is evident in the following ways:

¢ Positive Self-lmage and Self-Esteem: Observations during classroom activities and
interactions reveal that PPG pupils exhibit increased confidence and a positive self-image.
Pupils have reported feeling more valued and capable, which has translated into greater
engagement with their leaming. Feedback from pupils, staff and visitors highlights their
improved self-esteem and sense of belonging within the school community.

e Aspirations for the Future: PPG pupils have demonstrated the ability to articulate their
hopes and aspirations for the future at an age-appropriate level. Discussions and activities
focused on future goals have shown that pupils are thinking more positively about their




potential and are motivated to pursue their ambitions. This is reflected in their ability to set
realistic and achievable goals for themselves and is evidenced through the work the school
has done through the Gatsby Benchmark reporting. School has met 100% of all
benchmarks.

¢ Impact on Engagement: The enhanced self-image and self-esteem have led to consistent
engagement with learning activities. Pupils are more willing to participate in class
discussions, take on challenges, and collaborate with peers. This increased engagement is
a direct result of the positive self-perception fostered by the initiative. Recorded incidents of
disruption have reduced.

Overall, the initiative has effectively developed a positive self-image and self-esteem among PPG
pupils, as evidenced by their observations, self-reports, and ability to describe their future
aspirations. This has resulted in greater engagement with learning and a more optimistic outlook on
their future.

CPOMS Data:

Incidents: Logged in any of these Behaviour categories: Disruption

After date: Fri 01 April 2022 - Before date: Fri 31 March 2023
e Total incidents: 316

After date: Fri 01 April 2024 - Before date: Fri 31 March 2025
e Total incidents: 269

4. Intended Outcome: To develop sensory and communication strategies to overcome barriers to
learning for some PPG pupils.

Success Criteria:

o Staff will have enhanced skills and resources to use sensory strategies effectively for PPG
pupils in their care.

e Pupil case studies, evaluation of teaching and learning (e.g., learning walks and lesson
observations) will show evidence of strategies and their impact.

Evaluation:

Staff members have demonstrated enhanced skills and access to resources, enabling them to
implement sensory strategies effectively. This improvement is evident in the following ways:

e Enhanced Staff Skills and Resources: Training sessions and workshops have equipped
staff with the necessary skills and tools to apply sensory strategies. Feedback from staff
indicates increased confidence and competence in using these strategies to support PPG
pupils.

¢ Impact on PPG Pupils: Pupil case studies reveal positive changes in engagement and
learning outcomes. Specific examples include improved focus, reduced anxiety, and better
communication among PPG pupils. These case studies highlight the direct benefits of
sensory strategies on individual pupils.

o Evaluation of Teaching and Learning: Observations from learning walks and lesson
evaluations provide qualitative evidence of the successful implementation of sensory




strategies in many areas. Where teachers have integrated these strategies into their daily
practice, this results in a more inclusive and supportive learning environment. The observed
impact includes increased pupil participation and a more tailored approach to addressing
individual learning needs. Further development is required in some areas following
specialist advice and action planning is in place.

Overall, the initiative has effectively overcome barriers to learning for many PPG pupils, as
evidenced by the enhanced skills of staff and the positive outcomes observed in pupil case studies
and teaching evaluations. Further work is required to extend and embed good practice.

5. Intended Outcome: Increased attendance rates for pupils eligible for PPG and improved levels
of engagement from targeted pupils’ families.

Success Criteria:

PPG attendance will be in line with the attendance of their peers.

The number of persistent absentees (>10% absence) among pupils eligible for PPG will be
reduced.

More frequent and positive contact with families will take place.

Parents give positive feedback about their experiences at gatherings/workshops.

More parents attend Parents’ Consultations, workshops, training, etc.

Evaluation:

The initiative to increase attendance rates for pupils eligible for PPG and improve engagement from
their families has successfully met its intended outcome and success criteria through quantitative
measures. The following data highlights the achievements:

PPG Attendance Rates: The current average attendance rate for PPG pupils is 94.24%,
compared to 95.94% for non-PPG pupils. This indicates that PPG attendance is closely
aligned with that of their peers, demonstrating significant improvement.

Reduction in Persistent Absentees: The number of persistent absentees (pupils with
>10% absence) among PPG pupils has been reduced from 33.3% (as of 20/04/22) to
16.9% in 2023-24. This substantial decrease reflects the effectiveness of the strategies
implemented to improve attendance.

Family Engagement: More parents are attending school events such as consultations. This
increased engagement is supported by positive feedback from parents about their
experiences at these gatherings. However, engagement of parents at other times (e.g.
Annual Review Meetings) requires further development.

Positive Parental Feedback: Parents have provided positive feedback regarding their
experiences at school gatherings and events. This feedback indicates that parents feel
more involved and supported, contributing to a stronger school-community relationship.

Overall, the initiative has successfully increased attendance rates for PPG pupils and improved
engagement from their families, as evidenced by the quantitative data. These achievements
contribute to a more supportive and inclusive educational environment for all pupils.
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6. Intended Outcome: Overcome barriers to learning and personal development for pupils with
attachment issues and those who have had ACEs.

Success Criteria:

e Qualitative data will evidence progress of pupils in this group, both in terms of leaming,
personal development, and the 5 Core Life Skills (self-confidence, self-control, social skills,
motivation, and resilience).

Evaluation:

The initiative to overcome barriers to learning and personal development for pupils with attachment
issues and those who have experienced Adverse Childhood Experiences (ACEs) has successfully

met its intended outcome and success criteria through both qualitative and quantitative measures.

The following data highlights the achievements:

e Progress in Learning and Personal Development: Qualitative data, including teacher
observations, pupil self-reports, and case studies, indicate significant progress in learning
and personal development for pupils in this group. Pupils have shown improvements in the
5 Core Life Skills:

e Self-Confidence: Increased participation in class and willingness to take on new
challenges.

e Self-Control: Better management of emotions and behaviours in various settings.

e Social Skills: Enhanced ability to interact positively with peers and adults.

e Motivation: Greater enthusiasm for learning and persistence in tasks.

¢ Resilience: Improved ability to cope with setbacks and adapt to changes.

7. Intended Outcome: Improve progress of higher attaining pupils and extend personalised
learning.

Success Criteria:

e Pupils in this group will meet or exceed teacher progress expectations in English and
maths.

Evaluation:
The following data highlights the achievements:

e Progress in English and Maths: The percentage of pupils achieving Step 4 in English and
Maths has significantly increased over the evaluation periods:

e English:

e June 2022: 19.5% at Step 4

e June 2023: 65.1% at Step 4

e February 2025: 82.2% at Step 4 (average score: 5.55)

e Maths:

e June 2022: 19.5% at Step 4

e June 2023: 44.1% at Step 4

e February 2025: 77.9% at Step 4 (average score: 5.52)
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These improvements demonstrate that pupils are attaining higher levels year on year since the
introduction of the previous strategy.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme Provider

N/A
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